Background and Literature Review
Evidence-based practice (EBP) focuses on a clinician's ability to formulate a clinical question, use resources to find the most relevant information, and determine if the information is valid and reliable to put into clinical practice (Salbach & Jaglal, 2011) . EBP can be defined as the integration of clinical expertise with client values and the available research evidence (Sackett, Straus, Richardson, Rosenberg, & Haynes, 2000) . Many practitioners have positive attitudes toward EBP and believe it is an essential component of their careers (Salls, Dolhi, Silverman, & Hansen, 2009 ).
However, there is a lack of use of EBP within the clinical setting. Healthcare professionals report the following barriers that affect their implementation of EBP: A lack of relevant research, lack of ability to translate the research into practice, and lack of time (Salls et al., 2009; Sudsawad, 2005) .
Efficient and effective implementation of EBP involves specific knowledge and skills. There are five core steps to the proper use of EBP that have been incorporated into one model known as the EBP reference model (Thomas, Saroyan, & Snider, 2012; Tilson, 2010) . The steps of the EBP reference model include: (a) Ask a clinical question, (b) acquire the literature to answer the question, (c) appraise the validity and importance of the literature, (d) apply the research found to the treatment of a client, and (e) assess the effectiveness of the intervention (Thomas et al., 2012) . Each of these steps employs different levels of knowledge and skills (Ilic, 2009 ).
Healthcare professionals agree that EBP is a critical and necessary part of their careers (Heiwe et al., 2011; Salls et al., 2009) . A study by Salls et al. (2009) found that more than 96% of the occupational therapy (OT) practitioners believed that EBP was important in the field of OT.
Furthermore, 87% felt that research was helpful in their practice. A similar study was conducted that focused on physical therapists' attitudes and beliefs about EBP. The study found that 90% of participating physical therapists felt that EBP was an essential component to their careers and 82% believed that research is helpful and useful in the physical therapy (PT) discipline (Fruth et al., 2010) .
Researchers have found that healthcare professionals believe that EBP improves the quality of care that clients receive (Graham, Robertson, & Anderson, 2013; Heiwe et al., 2011) .
Despite the belief that integration of EBP improves care (Graham et al., 2013; Heiwe et al., 2011) , multiple barriers often limit implementation (Fruth et al., 2010; Heiwe et al., 2011; Salls et al., 2009; Sudsawad, 2005) . Therapists are not able to research the literature throughout the workday due to insufficient time and resources (McKenna et al., 2005) . Healthcare professionals report not only lacking the time to look for research or resources, but they are also lacking the time to implement the evidence into practice due to strict time constraints with each client (Chang, Russell, & Jones, 2010) .
Additionally, another notable barrier is a lack of access to multiple forms of information. This barrier could be due to a lack of computer access or a lack of access to journal databases (Chang et al., 2010 (Sudsawad, 2005) .
Practitioners also struggle to differentiate or interpret the information the researchers report. For example, practitioners struggle to translate research into clinical practice. This barrier could be due to a lack of knowledge and skills associated with EBP (Sudsawad, 2005) . Heiwe et al. (2011) conducted a study with occupational therapists, physical therapists, and dietitians that examined the perceived barriers associated with the use of EBP.
The researchers found at least 30% of the participants reported that the lack of statistical knowledge, critical appraisal skills, and research skills were all barriers keeping practitioners from implementing EBP. McKenna et al. (2005) found the same barriers and concluded that a lack of skills in accessing the research contributed to the absence of EBP implementation. Fruth et al. (2010) found physical therapists identified a lack of confidence in searching the literature and a lack of ability to generalize the research to their patients. Graham et al. (2013) found only 66% of occupational therapists surveyed felt confident in searching for literature, while only 60% felt confident in distinguishing the importance of the research. A crucial component to consider when implementing EBP is not only to use multiple sources of information, but also to incorporate and apply the information specific to the client's needs and circumstances. Without these skills, healthcare professionals may struggle to implement EBP into the clinical setting (Fruth et al., 2010; Heiwe et al., 2011; McKenna et al., 2005) The didactic part of the students' education provides students with the essential knowledge and skills needed to become a physical therapist, while the clinical component allows students the opportunity to apply those skills and knowledge.
Although it is important for all healthcare students to learn how to implement EBP in the classroom, it is equally important for students to see EBP applied in the clinical setting with practicing clinicians.
While students are on clinical placements, they need to be exposed to role models who use EBP to guide their practice (McCluskey, 2003) .
Students in OT programs must demonstrate skills in effectively finding, understanding, appraising, and incorporating research (ACOTE, 2012) . Throughout their program of study, students learn to develop clinical questions, how to effectively search the available literature, and to critically appraise appropriate evidence (Morris & Maynard, 2010) . Stube and Jedlicka (2007) emphasized the importance of teaching EBP to students by stating, "Our hope was that the foundational preparation provided to students within our academic program would be an impetus to merging evidence into their clinical learning" (p.
54).
Healthcare professionals, however, are not implementing EBP in the clinical setting (Crabtree, Justiss, & Swinehart 2012; Fruth et al., 2010; Heiwe et al., 2011; Salls et al., 2009; Sudsawad, 2005) . 
Data Analysis
Quantitative data was analyzed using 
Results

Demographics
Forty-seven of the 158 OT students (29.75%) consented to complete the survey. Table   1 shows the breakdown of surveys sent and returned by cohort. The average age of all participants was 24 years. One male (2.13%) and 46 females completed the survey (97.87%). More than two-thirds (70.12%) of the students indicated that they had some training in research prior to completing the survey, either through an academic program or place of employment (Table 3) .
Table 3
Source of Prior Research Training
Major n Academic-related 28
None 16
Work-related 5
EPIC
The participants ranked their overall confidence (Table 4) Comparison by cohort (Table 4) shows that for all questions, third-year OT students ranked their confidence higher than first-and second-year cohorts. Table 4 
Discussion
The goal of using EBP is to provide the best possible care to clients. In order to implement EBP, practitioners must have the knowledge and confidence to use EBP effectively and efficiently. This study indicates there is a correlation between EBP confidence and knowledge among OT students as demonstrated by the EPIC Scale and K-REC.
Confidence
In this study, students reported the most 
Educational Background
Results of this survey indicate there is a significant difference in the overall confidence and knowledge of applying EBP in third-year students as compared to first-year students. The participants who were further along in their educational training had higher mean confidence scores in all areas addressed on the EPIC Scale. This increase in confidence paralleled the rise in cohort scores on the K-REC. Hankemeier et al. (2013) found similar results among athletic training students and clinicians. The more educational training students had, the more knowledge they demonstrated when it came to formulating a PICO question, using appropriate search strategies, and interpreting the statistical results of articles.
Clinical Experience
The findings from this study support similar research on the influence of fieldwork experiences on students' knowledge and ability needed to complete EBP (Salls et al., 2009; Stube & Jedlicka, 2007; Thomas et al., 2012) . Several research studies have indicated a lack of understanding of the EBP process on behalf of the students, as well as an inability to recognize the EBP process during observation experiences before completing fieldwork (Salls et al., 2009; Stube & Jedlicka, 2007; Thomas et al., 2012) . Results of the current study indicated there was a significant difference in confidence in clinical application of EBP between the third-year students, who had completed more fieldwork experiences, and the first-and secondyear students, who had completed fewer or no fieldwork experiences. The third-year students reported higher confidence in being able to apply research in a clinical setting. 
Future Implications
The authors of the study found OT students with more EBP training to have more EBP confidence and knowledge than those students with less training. This is significant for educational institutions to take into consideration. Future researchers should recruit a greater number of participants across healthcare disciplines so data can be compared among the various groups. Future studies should also incorporate multiple educational institutions to increase generalization of the data.
Further research should include tools that measure all areas of the EBP reference model: ask, acquire, appraise, apply, and assess (Thomas et al., 2012) . In addition, research related to the confidence and knowledge of the EBP process should be conducted with practicing occupational therapists to further understand the extent to which EBP is being used in practice. This additional research can aid academicians in not only providing information to their students, but also in offering training on the EBP process with experienced clinicians.
Conclusion
The participants in this study were confident In conclusion, it is important that OT students have the opportunity to obtain knowledge and information about the EBP process to be able to integrate this skill into practice. As students transition into practitioners, there is a need for training on how to integrate EBP into different practice settings. Without this information, therapists will lack the confidence and ability to apply EBP principles in a changing and demanding healthcare environment.
